SANEW YORK STATE SOCIAL STUDIES RESOURCE TOOLKIT.M
4th Grade

How Did Rapid Industrialization in the US
Impact Communities Along the Erie
Canal, Like Lockport, NY?

Supporting Questions
1. How did the Erie Canal contribute to industrialization in communities like
Lockport?

2. What kinds of new jobs were created for people in places like Lockport that
experienced industrialization?

3. Who were the consumers benefitting from the production of goods and
services in the Lockport area?
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Lockport from an old print, 1836, in History of Niagara County, N.Y., with illustrations descriptive of its
scenery, private residences, public buildings, fine blocks and important manufactories and portraits of old
pioneers and prominent residents, 1878 in New York Heritage: https://cdm16694.contentdm.oclc.org/digital/
collection/\VVVVN001/id/840
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4th Grade Westward Movement and the Need for Improved Transportation

Why Is The Erie Canal Where It Is In

New York State?

4.6f Between 1865 and 1915, rapid industrialization occurred in New York State. Over time,
industries and manufacturing continued to grow.

New York Students will investigate factory conditions during the period of rapid industrialization, including
State Social sweatshops, the Triangle Shirtwaist Fire, the use child labor, and the formation of labor unions.
Studies

Framework Students will trace manufacturing and industrial development in New York State and in their local
gfgcltciif:s& community in terms of what major products were produced, who produced them, and for whom they

were produced from the 1800s to today

® Chronological Reasoning and Causation ® Gathering, Interpreting, and Using Evidence
©® Comparison and Contextualization

Staging the Participate in a discussion about how local businesses impact people in the community as workers
Question and/or consumers

Supporting Question 1 Supporting Question 2 Supporting Question 3

How did the Erie Canal contribute What kinds of new jobs were Who were the consumers

to industrialization in communities created for people in places like benefitting from the production of

like Lockport? Lockport that experienced goods and services in the Lockport
industrialization? area?

Formative Formative Formative
Performance Task Performance Task Performance Task

What new industries and businesses What were the jobs people Identify if the markets for goods

benefitted from their proximity to performed in these new businesses and services were local or broader,

the Erie Canal? and what were working conditions and if the latter, where were these
like? markets?

Featured Sources Featured Sources Featured Sources
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Receipt from James Jackson, Jr. &
Son’s Niagara Planing Mill, In NCHC
collection. Link?

Source B:

Merry-Go-Round steam engine made
in Lockport by Norman & Evans
Company, In NCHC collection Link?

Source C:

Here is a photo of workers at the
Western Block Company which
manufactured block and tackles for
use on ships and canal boats and in
other industries. In NCHC
collection. Link?

Source A:

FRANCT WIS, tmt e
Ad for Lockport Glass Works from

the 1860 Lockport Directory , in
NCHC collection Need link

Source C:

Image of the Holly Manufacturing
Company in NCHC collection. Link?
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Shredded Wheat Postcard, "The
Home of Shredded Wheat,"™ Niagara
Falls, N.Y. Series 290 Niagara Litho.
Co. Buffalo Copyright 1915 By The
Shredded Wheat Company.

https://
cdm16694.contentdm.oclc.org/

digital/collection/p16694coll2/id/
857/rec/244

Source B:
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Ad for Alumina Soapalite laundry
detergent made by the Electric
Smelting & Aluminum Company in
Lockport. It used oxide from
aluminum and other minerals to
combine chemically with alkali to
create a new product. In NCHC
collection Link?
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ARGUMENT Students write an argument about how the growth of new and expanding industries
resulting from the presence of the Erie Canal in Lockport changed the lives of people in the

Summative community for the better.

Performance

Task
EXTENSION 3. What were some unintended consequences of industrialization then and today?
UNDERSTAND In what ways did the eventual “deindustrialization” of communities like Lockport, NY

) impact people living and working there?

Taking ASSESS How has the Erie Canal played a role in the economic recovery of communities like

Informed Lock NY?

Action ockport, NY?

ACT Create a public service announcement to promote the importance of the Erie Canal to people
in New York
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Overview

A A

Inquiry Description

This inquiry leads students through an investigation of why the Erie Canal was critical to the growth of both the State of
New York and to the United States in the time following the American Revolution. Through examining the events
following the American Revolution, when the new nation of states was struggling to survive and build its national
economy, students will be prepared to develop arguments supported by evidence that answer the compelling question
“Why did New York and the Nation Need the Erie Canal?” Subsequent inquiries could be developed around other
“internal improvements” across the country over time (the National Road, Transcontimental Railroad, Interstate Highway
System, even the Internet) and their impact on New York and the nation. In addition to the Key Idea expressed earlier, this
inquiry covers the following Conceptual Understandings:

* (4.6b) How physical geography determined where to build the canal; impact on Native Americans and; how the
canal created communities and how it was used to transport local products across the state and country.

* (4.6¢c) How improvements in the technology of transportation, manufacturing, and communication affected
communities in New York and the nation, including

* (4.6f) How the Erie Canal led to increased industrialization in New York and the Nation

NOTE: This inquiry is expected to take five to six 30-minute class periods. The inquiry time frame could expand if
teachers think their students need additional instructional experiences (i.e., supporting questions, formative performance
tasks, and sources). Teachers are encouraged to adapt the inquiries to meet the needs and interests of their particular
students. Resources can also be modified as necessary to meet individualized education programs (IEPs) or Section 504
Plans for students with disabilities.

Structure of the Inquiry

In addressing the compelling question “Why Did New York and the Nation Need the Erie Canal?” students work through
a series of supporting questions, formative performance tasks, and sources in order to construct an argument supported by
evidence while acknowledging competing views.

Staging the Compelling Question

To begin the inquiry, teachers might introduce the core concept of movement of goods and people across distances in the
past and today (Amazon, FedEx, USPS, UPS).

Supporting Question 1

The first supporting question— “Who had voting rights in New York State when the United States was founded?”—helps
students establish a foundational understanding of the requirements for voting in New York State after the Revolutionary
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War. The formative performance task calls on students to list the requirements for voting through an examination of
excerpts from the Declaration of Ingdependence, 1776, and the New York State Constitution, 1777. Throygh an analysis of
the featured sources, students are to determine the historical requirements for voting in New Yor te that were in
place in the 18th and 19th centuries (e.g., white, land-owning, tax-paying males) in order to understand that women have
not always had the same rights as men in the United States.

Supporting Question 2

For the second supporting question—"“What were the social roles of women in New York before the 20th century?”—
students build on their understandings of the limitations of the United States and New York State constitutions in
addressing women’s rights. The formative performance task asks students to describe in a paragraph the ways in which
women were socially and/or politically regarded. Featured Sources A is an image bank that offers insights into how
society perceived women before the 20th century. Featured Source B presents the Fourteenth and Fifteenth Amendments
to the United States Constitution, which, students should observe, did not include women.

Supporting Question 3

Having examined the inequalities faced by women and their desire to gain the same rights as men, the third supporting
question asks, “How did women move from the home to the political stage in New York?” The formative performance
task asks students to address the supporting question by making a claim supported by evidence about how women worked
to change their social and political roles. The featured sources—a collection of historical documents—serve as examples
of the various ways women worked to gain suffrage. Although women gained the right to vote in New York State in 1917,
the Nineteenth Amendment is included as a source to demonstrate the national achievement made by the women’s
suffrage movement in 1920.

Summative Performance Task

At this point in the inquiry, students have examined the efforts made by women to gain the political right to vote and to
extend their social roles beyond the home. Students should be able to demonstrate the breadth of their understandings and
their abilities to use evidence from multiple sources to construct an evidence-based argument responding to the
compelling question “What did it take for women to be considered ‘equal’ to men in New York?” It is important to note
that students’ arguments could take a variety of forms, including a presentation, a poster, an essay, or a combination of
drawing and writing.

Student arguments will likely vary, but could include any of the following:

* Ittook a long time for women to be considered equal to men in New York because it takes a lot of persistence and
perseverance to make a big change in government.

* Inorder to be considered equal to men, groups of women in New York had to change the way they were valued
socially and politically.

* Women needed to work together and use different strategies to get people to listen to them.
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To extend this inquiry, students can demonstrate their understandings of how women’s rights have changed over time by
writing a letter to Susan B. Anthoxor Elizabeth Cady Stanton detailing some of the major reforms thﬂave occurred
since the early 1900s.

Students have the opportunity to Take Informed Action by drawing on their knowledge of how different groups of people
have worked to bring about change in general and the right to vote in particular. They demonstrate their understanding by
collecting data about the number of Americans who voted in the last presidential election. They show their ability to
assess by brainstorming ideas about the importance of exercising one’s right to vote. And they act by developing a public
service announcement to encourage citizens to exercise their right to vote and sharing their video with a local radio
station, TV station, or newspaper.

N

®
.o C3 TEACHERS Idn‘ INQUIRY DESIGN MODEL™ 7



Supporting Question 1

Featured Source Source A: Second Continental Congress, preamble to the Declaration of Independence,
July 4, 1776

We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain
unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.

Public domain. National Archives. http://www.archives.gov/exhibits/charters/declaration_transcript.html.
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Supporting Question 1

Featured Source Source B: Convention of the Representatives of This State of New York, Section VII, New
York State Constitution, April 20, 1777

That every male inhabitant of full age, who shall have personally resided within one of the counties of the State, for six
months immediately preceding the day of election, shall at such election, be entitled to vote for representatives of the said
county in assembly; if during the time aforesaid, he shall have been a Freeholder, possessing a Freehold of the value of
twenty pounds, within the said county, or have rented a tenement therein of the yearly value of forty shillings, and been
rated and actually paid taxes to this State: Provided always, that every person who now is a freeman of the city of Albany,
or who was made a freeman of the city of New York.

Public domain. The Avalon Project: Documents in Law, History and Diplomacy, Yale Law School. http://
avalon.law.yale.edu/18th_century/ny01.asp.
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Supporting Question 2

Featured Sources

Image 1 F:-:

John Gilbert, wood engraving,
www.victorianweb.org/art/illt

lic domain. http://

Image 2

Unknown artist, magazine illus
House,” Harper’s Weekly, July
91722405/.

-Time New England Farm-
loc.gov/pictures/item/

Image 3

Unknown artist, color lithograph of family life, Home Sweet Home, ca. 1880. Public domain. Library of Congress.
http://www.loc.gov/pictures/resource/cph.3b53018/.
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Supporting Question 2

Featured Source Source B: US Congress, Fourteenth Amendment to the US Constitution, ratified July 9,
1868, and Fifteenth Amendment to the US Constitution, ratified February 3, 1870

Fourteenth Amendment

SECTION 1. All persons born or naturalized in the United States, and subject to the jurisdiction thereof, are citizens of the
United States wherein they reside. No state shall make or enforce any law which shall abridge the privileges or
immunities of citizens of the United States; nor shall any State deprive any person of life, liberty, or property, without due
process of law; nor deny to any person within its jurisdiction the equal protection of the laws.

NOTE: The full text of the amendment is available at: http://constitutioncenter.org/constitution/the-amendments/
amendment-14-citizenship-rights.

Used with permission of the National Constitution Center.

Fifteenth Amendment

SECTION.1.The right of citizens of the United States to vote shall not be denied or abridged by the United States or by
any State on account of race, color, or previous condition of servitude.

NOTE: The full text of the amendment is available at: http://constitutioncenter.org/constitution/the-amendments/
amendment-15-race-no-bar-to-vote.

Used with permission of the National Constitution Center.
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of Sentiments.” The document
Bl “""’c“;"""- K ¥, Sy was based on the Declaration of
Sl Independence. But instead of claim-
ing that “all men are created equal,”
() A the Declaration of Sentiments said
s Ao 2 cermar that “all men and women are created

ot 7 equal.” It also argued that women
PRINTED BY JOHN DICK .
AT THE NORTH TAR OFFICE, deserved the nght to vote. . ..
Source: The Rights of Woman: Colobrating in 1998 What Bogan Source: Miles Harvey, Women's Voting Rights,
in Seneca Falls in 1848, Seneca Falls Historical Society Children’s Press

Image 1: The first woman’s rights convention was held in July 1848. Left: Cover image of the convention report. Right:
Description of some of the events of the convention.

Left: Public domain. Cover of the Report of the Woman’s Rights Convention. Seneca Falls Historical Society. Right: Miles
Harvey, Women'’s Voting Rights. New York, NY: Children’s Press, 1996. All rights reserved. Reprinted by permission of
Children’s Press an imprint of Scholastic Library Publishing, Inc
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Image 2: Portrait of Susan B. Anthony, pioneer crusader for the woman suffrage movement.

Photograph by Mathew B., Brady, Susan B. Anthony / Napoleon Sarony; Alfred S. Campbell.1870. Public domain.
Library of Congress. http://www.loc.gov/item/2012646556/.
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CaMaNDAIGUA, N. Y., June 18, 1872,
The court room was sguln thronged this morning
At the hour of opening by an sttentive avdicnce s
peciators in she further progress of the trial aof
Misn Anthony.

——

A

Image 3: Newspaper headline concerning Susan B. Anthony’s judgment of guilt. She was arrested and tried for voting in
the 1872 presidential election.

Public domain. Reproduced from Geoffrey C. War and Ken Burns, Not for Ourselves Alone. New York, NY: Alfred A.
Knopf, 1999.”
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Supporting Question 3

Source B: US Congress, Nineteenth Amendment to the US Constitution, ratified August

Featured Source 18, 1920

Nineteenth Amendment

The right of citizens of the United States to vote shall not be denied or abridged by the United States or any State on
account of sex.

NOTE: The full text of the amendment is available at: http://constitutioncenter.org/constitution/the-amendments/
amendment-19-womens-suffrage

Used with permission of the National Constitution Center.
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